
 
 

 1 

 
HANDBOOK FOR ISS:  

THE INTERNATIONAL CLASSROOM DIGITALIZED 
 
With the outbreak of Covid-19 in Norway, the educational sector worldwide turned itself 
around to deliver content to its students remotely. The University of Oslo was no exception, 
and in just a handful of days during the month of March 2020, systems were in place and 
educators and administrative staff were providing peer support so that our students could 
get as good an online learning experience as possible for the rest of the Spring semester. The 
International Summer School moved nineteen Norwegian language classes to digital 
platforms during the span of a weekend, and have for the first time run online classes and 
digital home examinations with success!  
 
In April, it was decided to cancel the summer class of ISS 2020 and to explore opportunities 
to run online classes instead. We initiated the complex process of both defining the courses 
we will be able to deliver digitally, as well as redesigning the course content to the extent 
possible within the span of a few weeks, in time for semester start on June 22nd June.  
 
Thus, we have moved from the phase of “shock-digitalization” over to one where we have to 
plan for online learning through a more holistic pedagogical perspective. Therefore,  
ISS commissioned Oda Davanger to initiate an ISS Handbook for our educators and staff. Our 
ambition is that this is a starting point to continue gathering experiences, including ISS’ own 
examples and practices, towards what can be an ISS tool box for the future in which we can 
continue incorporating the voices of ISS students and faculty.  
 
Even before the Corona pandemic, ISS has been working on increased capacity and quality 
with regard to the digital classroom. We have also been exploring digital courses for coming 
years, as a supplement to the analogue summer school. We see that online learning and 
blended formats are, and will be, a part of our “new normal” which furthermore provides an 
opportunity for increased international outreach. 
 
While no digitalized course can replace the physical ISS with in-person relation building, we 
do believe it is possible to maintain the ISS values also in the digitalized courses. Our long-
standing ideals involve the international classroom as a specific kind of pedagogy, where 
horizontal interaction and co-learning is a fundamental part. In the international classroom, 
the life of the individual is brought into and made relevant for the learning experience. ISS 
believes in establishing and maintaining relations that transverse borders. This means 
creating meaningful bonds between students and integrating these in the learning process. 
The importance of doing so is one of the reasons why we want to offer a digitalized summer 
school and continue expanding the ISS alumni family during these trying times.   
 
We hope that this initial handbook will be of use to you as you shape your ISS 2020 course.  
I’m confident that as the first ever “virtual ISS” materializes, the collective experiences we 
gather during this exceptional year will both underscore the ISS values and strengthen our 
capacity as an organization. 

Nita Kapoor, 12th May 2020 
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Introduction 
 
There is a lot of information available online about the technical aspect of transitioning to 
digital learning. This includes knowledge about various technical platforms, how-to’s on 
recording lectures, using PowerPoint and visual aids in videos and e.g. using hand raising and 
break-out rooms in one of the UiO platforms Zoom.   
 
There is also a lot of information available on the pedagogy of the flipped classroom and 
interactive learning-based courses, but that are not necessarily shared with the digital 
classroom in mind.  
 
This handbook is created as an asset for ISS educators and staff. It aims to be a resource for 
instructors creating digitalized classroom-based courses, where student participation and 
group diversity get to play a large role.  
 
The idea is that the course, while digital, should still use the student body as a main 
resource, and cultivate a course identity that supports the development of meaningful and 
personal connections between students as a tool for learning – as has always been done at 
the ISS and which is one of our hallmarks. 
 
This handbook is based on research on the pedagogic elements of the flipped classroom, 
interactive learning, international student bodies, and digitalized learning in higher 
education. It is not a manual of how to teach online courses, but rather intended to be a 
resource for course instructors transitioning to digital teaching. We urge our course 
instructors to take from it what is useful: insights, concrete tips or ideas on how to structure 
class time, and stay creative and open to adjustments as you discover what works best for 
you and your class. A list of the resources used in this handbook can be found in the final 
section.  
 
 
Oda Davanger 
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1. Digital Learning – General Dos and Don’ts 
 
Scheduling 
Scheduling is key, even scheduling breaks. Short breaks are very important for everyone, 
since online teaching is tiring and demanding for all parties. This is true especially for 
synchronous teaching (in real time). This means that segments should be shorter and more 
focused than regular lectures. 
 
Student contact 
Having individual students feel “seen” by the instructor is even more important for the 
digital classroom. Talk directly to the students, and remember to properly welcome them, 
speak kindly and patiently with them, and inform them thoroughly about the plan for each 
session. 

 Students cameras should be turned on in order for them to contribute to the learning 
environment. 

 Support and stimulate student participation. 

 Consider offering digital office hours or advising sessions, either for groups or 
individually. 

 
Using digital features 
Features in zoom include “hand raising,” chat features, “breakout rooms” for groupwork, 
and options for student presentation using powerpoint slides and screen-sharing. The 
options for digital learning tools are endless, but familiarize yourself with possibilities in a 
few programs and use those to the fullest. These might be Zoom, Canvas, Power Point’s 
recording feature, and maybe a few others like google docs and Kahoot or Mentimeter. 
 
Quality over quantity 
Chose learning materials carefully. It may be tempting to add lots of resources, but too much 
information can be overwhelming on a digital learning platform. 
 
Communication clarity 
Make sure all students understand the value and objectives of tasks. 

 Make a checklist of what you are assessing. 

 Be explicit in giving directions and establish timelines so students can see if they are 
on track for a successful completion of the activity. 

 Include the process and the way the task was achieved in the assessment. 

 Encourage students to use campus resources (e.g. Oria). 
 
 
 

2. The Flipped Classroom 
 
The flipped classroom is a student-centered approach to learning and a pedagogy well suited 
for digital learning. Recorded lectures and readings become part of preparation for class 
time, and class time is spent doing group work, activities, projects, or discussions facilitated 
by the instructor in real time. 
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The digital flipped classroom is not a MOOC, but rather uses class time to activate students. 
The instructor needs to spend time developing well thought out group work projects, tasks 
and questions for discussion, and in turn it is necessary that the students come well 
prepared to class. It is not possible for students to passively be served what you have to 
know, but must be properly prepared for class activities and be ready to engage with the 
material and their peers. 

“Instead of passively receiving course content during class, students digest 
the information outside of class on their own time.  They might read 
written materials, watch previously recorded lectures, or listen to a 
podcast. Once they are in class with their instructors, students spend time 
answering questions, discussing material, or working in groups. Flipping 
seeks to put the learner at the center of a course instead of the teacher.” 

– In: “A Guide to the Flipped Classroom,” The Chronicle of Higher Education, 
2014, p. 1. 

Definition of flipped learning 
Flipped Learning is a pedagogical approach in which direct instruction moves from the 
group learning space to the individual learning space, and the resulting group space is 
transformed into a dynamic, interactive learning environment where the educator guides 
students as they apply concepts and engage creatively in the subject matter. 
 

– Quoted by Robert Talbert, “Toward a Common Definition of ‘Flipped Learning’,” in “A 
Guide to the Flipped Classroom,” The Chronicle of Higher Education, 2014, p. 13. 

 
Core elements of the flipped classroom 

 Flexible environment: varieties of modes of learning and assessments  
 Learning culture: an culture of inquiry rather than instruction 
 Intentional content: a match between content and context, i.e. the tasks for class 

preparation are directly related to the class session. 
 Professional educator: being reflective, accessible instructor  
 Learning by doing: Students are mostly doing, discussing, and learning from that. 

The Flipped Learning Classroom (In Norwegian: “omvendt klasserom”) 
 
Students do in class what they typically do as homework. They solve problems with their 
instructor or peers, and applying what they learn to new contexts. This process continues 
beyond class time.  
 
Examples of things to do in class: 
 

- Students do exercises like formulating problems for investigation, analysis and 
interpreting results. 

- Work in small groups to solve a problem. 
- Task them to persuade one another on an answer they arrived at before class. 
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- Use “just-in-time-teaching” where students respond to questions online before class, 
to inform the class sessions. 

- Peer instruction and learning from one another. 
 
Preparation Tool: Quiz example 
Some use obligatory online quizzes that the students must pass (or score a certain minimum 
percentage) to be granted access to the online classroom. For some students, this may seem 
very strict, but if the purpose behind it is communicated clearly and carefully from the 
beginning, students may approach the quizzes as a motivational tool.  
 
Example: The quiz can be taken as many times as needed, but a high score is necessary to be 
granted access to the online classroom. The quiz ensures that all class participants come 
with a basic level of preparation. The questions are easy if you have done the reading and 
watched the recorded lecture for the module. The quizzes have no assessment value beyond 
being obligatory. 
 
 

3. Structure 
 
Clear structure is very important. Students are already taking more responsibility for their 
own learning through the digital format than in a normal physical environment. Therefore, 
they need even more support and even more structure.  
 
Identifiable structure 
The flow of learning materials should be clearly structured and objectives clearly 
communicated to the students. Think about their learning process and how a podcast or 
video fits with their trajectory. It should be made explicitly clear exactly what is expected of 
the students in preparation for each class. For example, X concept or Y argument will be 
applied in a case study for Z country. Not only is this motivational, but the chances of 
misunderstanding expectations is higher when using digital communication. 
 

 Consider explicitly linking resources to sign posts related to course objectives. 

 The clearer you are about practical questions from the beginning, the less time you 
have to spend on that during the course. 

 You can make a survival guide for the course, for example for peer review tasks, in 
order to explain to the students how they should read and evaluate each other’s 
texts. (What is a good title, what should be the objective of the text.) 

 Below is an example of how to organize a module: 
 
 
 
 
 
 
 
 
 

Example module structure 
 
 Introduction 
 Learning Objectives 
 Multimedia Lesson 
 Discussion 
 Activity 
 Assessment 
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An inviting learning environment 
To create an intentionally inviting online learning environment, make sure the course has a 
clear and consistent structure with an intuitive navigation. Modules should follow the same 
structure each time, although not be monotonous. 
 

 Materials, tasks, etc. should always be found in the same location and in the same 
format.  

 Each module should include content and learning outcomes. 

 Content should be structured into smaller segments, and repeat the same pattern. 
Below is an example of how to organize a module: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Recording Lectures 
 
Watching a recorded lecture online is a very passive experience. Therefore, it is important 
that they are short and concise, and paired with some form of task. Many professors say 
that recorded lectures usually take half the time a live lecture takes, so don’t feel like a 
recorded lecture has to be as long as a lecture you would give live. Whether you record 
lectures as part of preparation for the flipped classroom or not, below is a list of useful tips 
for how to create stimulating lecture videos. 
 
Tips for using recorded lectures 
 

 Keep it short and sweet, so watching your video seems like a manageable task. Make 
your videos be about one thing/concept/idea at a time. Videos like these can be 
under 10 minutes in length, but students will usually watch them several times, or 
pause and rewind. 

o Each video should focus on one element. 
o Shorter videos make it easier for the instructor to plan and edit. 
o Shorter videos are more user-friendly for students. 

 Don’t spend too much time editing! Small mistakes don’t matter, and can even be 
helpful for students when they listen. 

o Authenticity is important for learning, because students feel more connected 
to their instructor that way. 

Example lesson structure 
 

1. Student preparation includes watching lectures on video/podcast, reading 
material, etc. Consider having students respond to a quiz or a task in 
preparation for immediate feedback on their learning. 

2. Online seminars or lectures where students contribute to discussion and 
reflection in smaller groups. Students should be given the opportunity to 
apply new knowledge and skills synchronously with each other. 

3. Students submit something, perhaps a paper or a contribution to a 
discussion forum (i.e. in Canvas). The submission can be peer reviewed, or 
the instructor can give feedback.  



 
 

 8 

o Human speech is flawed, and that is what is natural and most easy to listen 
to. It also provides natural pauses for reflection that does not exist if 
information comes steadily and rather fast-paced. 

 Slides or face? Why not both? Students like to feel like they are connecting with the 
instructor, so seeing their face in the video can be conducive. Visual aids are very 
important, and so recording a video with power point slides or other visuals can be 
very helpful. 

o Seeing the instructor’s face can reduce the sense of isolation, because it 
simulates face-to-face instruction. 

 Demonstrations, if appropriate create memorable learning opportunities: we learn 
from observation. 

 Pair your video with a task: students should write notes, fill in an outline, answer 
questions, take a short quiz or write a reflection. 

o Consider allowing this task, which can provide you with feedback on how the 
students are responding to the material, influence your next session to 
accommodate questions or difficulties. 

o The quiz can serve as confirmation for students and instructors that they have 
achieved a basic level of preparation for the session. 

 Language barriers: Remember that you are teaching a diverse group of students 
whose first language may not be English. So, even though you are not physically 
present with the students, clarity of expression, slow and clear voice, and using 
linguistic signposting is perhaps even more important for video lectures. 

o Remember to always remind the students where the lecture is going, what 
steps you will take them through, where they are, and what the learning 
objectives are. 

 
 

5. Activated Students – Learning By Doing 
 
Because online courses can be a passive experience, active learning is a very important 
element of digital learning. Research shows us that learning is best done by doing, rather 
than hearing or reading. That is why the instructor’s lecture can be part of class preparation, 
and class time is better spent on active learning facilitated by the instructor more so than 
taught by the instructor. 
 
Interactive learning 
 
A core element of the flipped classroom is that sessions spent together, either online or in a 
physical classroom, are used not for lecturing but for activities. Research shows that 
students learn more by being activated, and enjoy it more. These activities can range from 
examining case studies, problem-based scenarios that require students to do research and 
propose solutions. Some examples of active learning include: 
 

 Discussion 

 Group work 

 Learning from practice, i.e. case study, project work, experiential learning 

 Deliberate practice 
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 Q & A 

 Small learning labs facilitated by instructors 

 Microlearning: small learning units on short-term assignments 
 
Remember that active learning takes the focus away from the instructor, and to the 
students’ experience. When the instructor has to be more flexible, it also makes them more 
engaging for the students. Active learning aims to take advantage of learning as a social 
experience. That’s why even a simple task of having two students read and discuss text 
together or watch a video together can be activated learning. 
 
Peer teaching 
Teaching others is the best way to learn, and research shows that the opinion of peers is a 
strong motivator. Students can work together in small groups to answer conceptual 
questions, but instead of a simple task of comprehension, have students apply the concept 
to a new context. 
 
By having students teach or explain to one another, they gain several more ways of thinking 
about a problem. The instructor here functions as a cognitive coach, finding ways to 
practice, hone skills, and provide expert feedback. 
 
Mistakes and Reflection 
 
According to research, students learn very well when they are allowed to make mistakes, 
and those mistakes are corrected, rather than being guided straight to the answer. Active 
learning is a great way to make assignments that allow for that, and allow for students to co-
construct knowledge with one another. For this process to be successful, reflection is key. 
Consider including time for collective reflection in an exercise: 
 

 Discuss a topic 

 Identify something they had difficulty grasping from the pre-class readings 

 Share comments with someone else, or report to the larger group 

 Deconstruct exercise with everyone: ask – why did I ask you to do that in pairs? 
 
 

6. Toolbox for Inquiry-Based Learning 
 
Professors at MIT have focused on inquiry-based learning, and have found that it is better 
than even small seminars. The core idea is that in order to learn something, students must 
be actively involved. Listening to a lecture is not conducive to the higher order cognitive 
processes needed to really understand something. 
 
Inquiry-based learning requires students to investigate questions they have concerning the 
content. Inquiry begins when students explore areas they are unfamiliar with, and they 
develop questions that guide them in their exploration. This method is conducive to further 
develop understanding and construct meaning. 
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Think-pair-share 
Ask students to think for themselves, write something down, share it in pairs or small 
groups. The instructor should eavesdrop to get a sense of the kinds of things they’re 
talking about, to see if there is a big misconception or not. Share, report out, and lets 
teacher bring to light any specific comments you’ve overheard. The group reports as a 
group, not an individual, to allow for expressing uncertainties. 
 

Jigsaw 
First give a pre-class assignment or reading in-class, i.e. read this article and be able to 
explain this and this point. (This may be different assignments for different students). 
Homogeneous parts of the exercise, then the heterogeneous component of the exercise. 
You ask students to become homogeneous experts on a particular area of a particular 
topic. Ask them to reflect on something, or give them a reading, then together in groups, 
everyone talks about the same homogeneous topic. Three or four different topics, with 
local groups of experts. Then you break them up into heterogeneous groups (with 
representatives from the other groups with different expertises). They share what they 
know, and synthesize their expertise to come up with a global understanding of the 
problem. Each group does that in their own way (teacher facilitates to see, maybe great 
things that should definitely be shared with everyone?). Then report out to the class. The 
same number of groups as heterogeneous topics. 
 

Lightening round: not exactly like a debate, because students only communicate in twos. 
They only have one or two minutes for the interaction. One speaks for a minute, the other 
responds for a minute. Then you change to a new partner. You alternate between arguing 
con/pro. Students get to hear lots of opinions from different people. You can do it five 
times, and students can get many different perspectives. 

- Maybe they get a few minutes beforehand to solve a problem, and one minute to 
explain how you did it to the other student. They get to see others’ approaches 
and reflect on their own, and are allowed to change their opinions as they go. 

- The opportunity to formulate an argument, and listen to others’ arguments, put 
them in context and hear responses from many others in a safe environment. 
 

Mud cards: low barrier, can introduce early in the class. An index-card. At the end of every 
class they have to write down what they want to know more about or are still confused 
about or something compelling or interesting, and have to specify which of those it is. Talk 
about why it is so effective: anonymously identify what they understood or are still 
confused about. You usually get three main problems, that students want or need more 
information about. 

- Use them early in the semester and use them often. There’s a value to filling them 
out and thoughtfully, and utility, you need to come back the next day with useful 
information. That encourages students to keep filling them out. 

 

Personal Response Systems: Failure is great for learning, and this exercise is designed to 
uncover misconceptions about a topic or a concept. Students respond to a question 
(either through device or hand raising to multiple choice or not), respond to answer they 
think is correct. When they are asked to make a public claim to the correct answer, that 
makes them more committed to the answer, and more likely to remember or notice if 
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their answer is incorrect. This exercise will give the instructor an idea of how the students 
are doing with a particular concept or idea, and what the current level of comprehension 
is. 

- Follow up questions: how confident were you in your answer? 
- Combine with the pair-share: Then re-do the question. When things work well, 

people converge to the correct answer. When two students with incorrect answers 
are paired together, they still often end up at the right answer. 

- Can be a great way to check how the students are doing: If many people don’t get 
the right answer, it is a clear indicator you need to reformulate your explanation. 

- Socrative: an application with a room you can log in to. 
- Learning outcomes: Have to be thought out and the questions should be 

specifically designed for this exercise. There should be a purpose to these 
questions. What do you want students to be able to do at the end of the class? 
Construct questions that help them get there. Help students understand whether 
they get it or not. Help/encourage them to argue their point/opinion with others. 

- Distractors: The instructor can use this exercise with a variety of difficulty levels, 
and use answers that seem correct but are not, for instance in a multiple choice 
question – or ask students to respond to a problem when they purposefully don’t 
have enough information – or ask students to respond when there is too much 
information and they have to decide which is most relevant. 

 

Feedback Fruits: Students evaluate each other’s work, using criteria from the instructor 
about what is important to evaluate. In a Feedback Fruit, students must hand in work for 
peer review at least once, but may hand in their work several times if they wish (perhaps 
limited to three times). Those who do will also be expected to peer review others’ work 
several times. Those who are satisfied with one round do not have to peer review several 
times. This allows very engaged students to benefit from other very engaged students. 

- Peer review conferences: In a digital forum, feedback can be done over video 
conference. This can also be structured to make sure the students learn respectful 
feedback, how to receive feedback respectfully, and can be a part of the social 
aspect. 

- Structure: For example, explain the structure as follows: Allow 15 minutes for oral 
feedback. Then allow 15 minutes for questions about the feedback. There should 
be no pushback against the feedback, and the reviewer should not be evaluated on 
the feedback they give. However, questions and clarifications are welcome. 

 

 
 

 

7. ISS pedagogy – the International Classroom 
 
Among teachers at the ISS there appears to be general agreement that in order to achieve 
an international classroom, it is not enough to have a classroom filled with students from 
many countries. Teachers have to do something actively and draw on the potentiality of the 
students diverse backgrounds to create a unique learning environment. 
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Having digital classes means missing out on much of the social and cultural integration of 
students both inside and outside the classes that has been vital for establishing an inclusive 
institutional culture for all students. There is no digital replacement for physical interaction 
or the totality of the social and culture experience at ISS, but there are still things that can be 
done to build a stage for interaction and co-learning among students. A lot of this work will 
fall on the course instructors.  
 
Objectives for the International Classroom 

 Developing awareness of one’s own cultural identity and extending one’s knowledge 
base. 

 Sensitization of, and benefitting from, cultural differences and the ability to deal with 
linguistic diversity. 

 Acquiring and applying contextual and intercultural knowledge to different cultural 
contexts. 

 Developing a learning community that students can draw on also in the future, and a 
resource bank of experiences from other students they can benefit from across the 
globe. 

 
Students’ Diversity a Tool for Teaching 
Plan interaction as part of the coursework, as a learning tool. Encourage students to 
participate by using their background and experiences as examples. Make space for 
reflection. Below are some concrete tips: 
 

 Explicitly value sensitivity toward other cultures’ forms of expression, academic 
culture, etc. 

 Include exercises in team-building and meaningful collaboration, using the cultural 
diversity of the students as a resource and openly discussing cultural differences and 
expectations. 

o The International Classroom is also an opportunity for students to increase 
awareness of their own cultural identity and extend their knowledge base. 

o Include exercises that invite students to reflect on identity, explain cultural 
differences, and discuss cultural and conceptual differences in class.  

o “Students may be asked to develop an analysis that is different to the one 
they would instinctively develop on the basis of their own, culturally 
embedded understandings” (Lauridsen & Cozart, 84). 

o “Realizing the benefits of another approach would develop students’ open-
mindedness and tolerance, which are competencies that could also be 
included as educational outcomes – and be demonstrated, e.g. in a reflection 
portfolio” (Lauridsen & Cozart, 84). 

 Give students the opportunity to get familiar with each other before beginning any 
formal activity during class. 

o Students learn how to pronounce names correctly, how they would like to be 
addressed, and acknowledge their unique strengths and insights. 
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Intercultural Conflict 
In group work cultural differences may be a source of conflict, an issue that may be 
magnified for the digital international classroom. Some tips for preventing and managing 
intercultural conflict are listed below: 

 Set clear rules and structure for group work, including a gender perspective. 

 Create collaborative tasks, something that involves all group members, i.e. by 
assigning tasks to each group member (i.e. recorder, time manager, discussion 
leader). 

 Make groups intentionally, by assigning groups considering the mix, survey their 
work styles beforehand 

 Group size: Smaller groups can start with small, manageable tasks, after which larger 
discussion groups can be formed. 

 Check-in with students during group work and give feedback before the deadline 
 
 
Basic Toolbox for a Digital International Classroom 

 
Below are a number of exercises for creating and maintaining elements of the ISS 
international classroom. These exercises can be very personal, and this expectation should 
be made clear at the onset, so students know that it is OK to share personal information and 
bond with one another. This is not an exhaustive list, and instructors are invited to be 
creative and share their experiences so we can expand this toolbox in the future. 

 

Show and Tell 
- This can be a regular exercise during synchronous lessons, or an exercise done 

outside of class time but where students are expected to write and hand in a 
reflection note. 

- The objective is to combine something personal to the student with educational 
content. The link between whatever is being shared and the educational content of 
the course doesn’t have to be strong, because the main point is for students to get 
to know one another personally and gain insight into one anothers’ worlds, 
situations and perspectives. 

 

Speed dating 
Students interview one another on shared experiences in the class. They are given a short 
amount of time to do this, before the couples or small groups are re-arranged by the 
instructor in Zoom. Students can be expected to present other’s experiences, or write a 
reflection piece comparing their own and other’s experiences. 
 

Pair to discuss a topic freely, using cultural and national context 
The objective of this exercise is to get to know one another across cultural contexts, and 
to develop an understanding for others’ perspectives. This exercise can also be useful with 
a reflection post, or journal entry where the student is asked to explain the other’s point 
of view and reflect on it. 
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Sharing reading responses 
Objectives: to gain a better understanding of how other students are reading and 
responding to the texts. Do they read it in light of a situation at home? Are they reading 
while taking care of children, or does it remind them of a trip or another relevant topic? 
Does an ethical dilemma present itself from the text? 
 

Mentimeter (menti.com) to create discussion 
Getting the students to vote on difficult cases puts things in perspective for the students, 
and at the same time makes sure that all the students feel involved. 
 

Create social spaces  
Students might still be able to socialize informally outside of class. This normally happens 
naturally and spontaneously at Blindern campus, but in a digital context teachers may 
have to make these spaces explicitly. As students get to know one another, and become 
more relaxed with one other, better conversations develop, and these discussions may in 
turn continue in spaces beyond the classroom. What about having an online after-class 
cooking workshop where students around the world can show others how to make tasty 
dishes? There are endless possibilities! 
 

 
 
 

8. Managing motivation 
 
A concern about digital learning is that students may feel disconnected, passivated and lose 
motivation. No matter the method of engagement, it is important that instructors reinforce 
learning with every session and continue to foster interaction. Below are important 
elements to keep in mind when working to maintain a general sense of motivation. 
 

 Lead by Active Example: A visibly active instructor is very motivational for 
students. These signs of activity do not have to be large – one tip is to send videos 
of yourself giving brief announcements, or incorporating student questions in an 
online task. According to research, students feel a heightened level of engagement 
when they receive regular updates about current and upcoming content. 

 Regular assessments: Engaging activities that sustain motivation include regular 
assessments. Perhaps students could hand something in every day or every week 
that is reviewed by the instructor. This will also give them a pointer as to whether 
they are satisfying expectations at any given time. 

 Incentives: Giving students incentives to prepare for class time includes creating 
modules that clearly demand an effort, and tasks/projects that necessitate 
discussion and reflection. Creating these modules and communicating this needed 
student effort in advance also demonstrates that the course instructor is an active 
participant as well. 

 
Below are some concrete tools to keep students motivated. 
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Just-in-time 
This technique can demand a lot from the instructor, but is very motivating for students. The 
instructor provides a platform where the students may pose questions (even anonymously) 
about the pre-recorded lecture or the reading, and which the instructor then incorporates in 
the upcoming class – or even makes a short video about it. This engagement from the 
teacher is very motivating for the students. 
 

Real world context 
Either before class time as part of their preparation, or as part of a class exercise, ask 
students to find news stories that relate to today’s topic. In this way, you can incorporate 
activities that combine real-world relevance and academic content. This helps frame the 
topic, and makes flipping the classroom seem easier. Starting with exciting stuff motivates 
learning, because then you have to learn the relevant stuff for solving/understanding the 
exciting stuff. The idea is that we aren’t necessarily interested in solving problems we don’t 
know the relevance of: instead, we are interested in what I need to solve. 
 
 

 
(Source:  “Creating Content Relationships” in “Design & Development.” MIT Office of Digital 
Learning, 2017. <http://dltoolkit.mit.edu/online-course-design-guide/design/creating-
content-relationships/>.) 
 

Reading rooms 
Consider scheduling (and even facilitating) digital reading rooms in small groups. Many 
students like to complete their reading and preparation work in social settings, and find that 
focusing together is motivating. This also opens for social connectivity and bonding outside of 
class time, and an informal setting to discuss course work. The significance of the informal 
gathering should not be underestimated. 
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9. Managing Expectations 
 
In a digital context, the chances of misunderstanding one another are heightened. The 
instructor cannot rely equally on short comments, or implicit expectations. 
 
Communicating expectations 
In a digitalized format, communicating your expectations to the students explicitly is key, 
both for the entirety of the course, and for each day. Here are some ideas on how: 
 

 Consider discussing with students how people best learn and what that means for 
their role and yours. 

 Show and discuss with the students the plan of the curriculum. Make it explicit so 
they see why they are led down the road they are led, that there is a plan behind 
the madness so to speak. Knowing why is more powerful than knowing that. 

 Communicate clearly what you will be assessing, whether goals are process-
oriented or result-oriented, these objectives should be clearly stated. Discuss why 
these are the objectives, and give assessments that measure what we want to see. 

 
Student Expectations 
 
Sharing experiences is a useful way of creating interaction. Make your students aware of 
their responsibility to not only share their own experiences, but also invite others to share. 
Curiosity is a keyword here. You may know this, but the students may not. You are 
responsible for creating an environment and laying down the expectations you have of them 
early on. 
 
Though the teachers should challenge their students, it is important to create a classroom 
where it feels safe to disagree and admit lack of knowledge, something that is not equally 
accepted within all cultures. Students learn respect for others’ expertise and experience 
through conversation, it is not an understanding that can be forced on them. A sense of 
community and shared experience also helps. Below are some core elements that should be 
addressed early on: 
 

 Dialogue expectations: Communicate right away the expectations you have for 
students respectfully disagree with one another. For example, when discussing 
sensitive matters, should the focus should be on sharing experiences and points of 
view, instead of head-on argumentation? 

 Give explicit value to the following elements in class: 
o Emotional intelligence 
o What a well-working team means 
o Civil, respectful dialogue 

 Explain that contradictory perspectives are important tools of learning, and that 
they should not be distressed. 

 Lay out expectations for group work and mutual interaction. 
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10.  Oslo and Norway Digitalized 
 
Incorporating digitally what they will be missing, for example excursions, views, politics, 
cultural elements, something about Norway/Oslo that is related to the course. 
 
Remember that part of ISS is coming to Norway. It is therefore important to either connect 
something about Norway to the course work, or use your own experiences from Norway to 
bond with the students. 
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- Method for intentionally constructing student groups: 
https://www.belbin.com/media/1336/belbin-for-students.pdf 

- Online modules on teaching an international classroom by Artevelde University 
College: “Teaching an international classroom.” 
https://arteveldehogeschool.instructure.com/courses/1569 
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