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Sensorveiledning, ENG2151 Systemic-Functional Grammar 

 

Generic guidelines 

This digital (4-hour) written exam consists of three questions. Pass marks are required on all 

three. The first and second question together count 30%; the third counts 70%. This should be 

reflected in the time and the number of pages dedicated to each question. Both the language 

and the content of the paper count towards the final mark. The evaluation (and marking) of 

the candidate’s performance on the exam follow the underlying principles regarding 

analytical skills, judgement and independent thinking, according to the general evaluation 

criteria specified by “Universitets- og høgskolerådet”. 

 

The exam questions reflect the aims and learning outcome of the course, namely that the 

students should be able to  

 describe the lexical, grammatical and cohesive structure of texts 

 account for the framework of systemic functional analysis 

 explain how the resources of the English language are employed in different types of 

texts 

 reflect on the relationship between the wording of a text and its communicative goals 

 

The language of the examination is English, and candidates submit their responses in English. 

Candidates are allowed to use a monolingual English dictionary in the exam (linked up in 

Inspera) as well as a spell-checker, but no other aids. 

 

In Question 1, the candidate selects TWO out of the four terms to be defined/explained. 

Question 2 offers no alternatives. Question 3 contains two or three alternatives, and the 

candidate selects ONE.  

Attached to the exam questions there is a set of short texts representing different 

genres/registers. All questions require active use of these texts as sources of illustrative 

examples or as the basis of analysis, depending on the question. Normally, the definitions in 

Question 1 only require exemplification while the essay in Question 3 may require a more 

thorough text analysis. It is important that candidates show that they have understood the 

theoretical concepts and the principles of SFG by applying the theory to the texts and 

selecting appropriate examples. 

 

 

 

  

https://www.uhr.no/_f/p1/i4bfb251a-5e7c-4e34-916b-85478c61a800/karaktersystemet_generelle_kvalitative_beskrivelser.pdf
https://www.uhr.no/_f/p1/i4bfb251a-5e7c-4e34-916b-85478c61a800/karaktersystemet_generelle_kvalitative_beskrivelser.pdf
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Specific guidelines (Autumn 2019) 

 

Two texts are provided: 

Text 1, Why You Should Add Rest to Your Workout Routine (from bbc.com) 

Text 2, Queen on the brink: Her Majesty’s retirement plan that could see King Charles in two 

years (from the Daily Express) 

 

Question 1 (c. 20%): The candidates define and exemplify TWO of the following 

terms/concepts: 

 

a.  material process: The answer is expected to mention and exemplify the central 

participants Actor and Goal and possibly Beneficiary and Range. The process type may 

also be compared by at least one other. Good if the experiential metafunction is 

mentioned, as well as the fact that the experiential / transitivity analysis is different 

from e.g. the interpersonal one, so that Actor and Subject are not necessarily the same. 

b. nominalization: A good answer should mention the concept of grammatical metaphor, 

possibly also experiential/ideational metaphor + the fact that nominalization means that 

a noun is used to refer to a process or an attribute as if it were a thing. They might also 

mention that nominalization is typical of formal (academic/bureaucratic etc.) writing. 

c. multiple Theme: This concept belongs to the textual metafunction. While Theme 

refers to the first part of the clause, up to and including the first element with an 

experiential (transitivity) function, a multiple Theme will have one or more 

interpersonal and/or textual elements before the experiential Theme. 

d. embedding: This is related to clause combination. An embedded clause has either a 

nominal function in a clause (participant) or a modifying function in a phrase. 

Embedding involves rank shift, i.e. the clause takes on functions more typical of groups 

and phrases. Embedding differs from hypotaxis in that only the latter creates clause 

complexes. 

 

Question 2: Candidates are expected to perform the first analysis. To get an A on this 

question, they should also analyse the adverbial clause (as in the second table). A fully 

acceptable alternative is to analyse the dependent and the main clause separately. 

 

If this were 

the case,  

the queen’s 

regent 

would likely be Prince 

Charles. 

Circumstance: 

condition 

Identified / 

Value 

(finite – not 

analysed) 

(modal 

adjunct, not 

analysed) 

Pr: 

relational, 

identifying 

Identifier / 

Token 

  

If  this were the case 

(not analysed) Token Pr: relational Value 

 

 

Question 3 (70%): The candidates choose ONE of the following questions: 

(The examiners will have to accept different interpretations or emphases, albeit within a 

scope relevant to the task. The students have been told that it is preferable to summarize and 

generalize rather than going through each text line by line.) 
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1. Explain what is meant by verbal and mental processes. Identify instances of verbal and 

mental processes in Text 1 and discuss them in terms of their associated participants and 

what/who they refer to. Also discuss instances of projection. 
Verbal process = a process of speaking. Associated participant: Sayer and Verbiage. Verbal 
processes may also involve Target (‘about…’) and Receiver (‘hearer’). Verbal processes with 
projection involve either direct speech (parataxis) or indirect speech (hypotaxis) in which case 
the projected clause represents the wording of what was said (in contrast to Verbiage, which 
denotes more of a summary of what was said). 
Verbal processes in the text: urge, suggest, say, argue, advise, recommend (debatable?), 
suggest (twice), offer (?),say. 
Mental process = process of thinking, perceiving, liking, wanting (or cognitive, perceptive, 
affective, desiderative). Associated participants: Senser and Phenomenon. Cognitive mental 
processes may project: direct/indirect thought, parallel to direct/indirect speech. 
Mental processes in the text: see, hesitate, feel, prefer, feel, decide. It may be discussed 
whether ‘suggest’ and ‘recommend’ are mental or verbal or both. 
The discussion of projection should distinguish hypotactic and paratactic projection. Instances 
of projection at lines 9 (suggests), 12 (says), 16 (argues), 20 (suggests), 23 (suggest – paratactic 
with the quoted clause before the verbal process), 30 (says). The first two instances of 
‘suggest’ may be debatable as projections. 

 

2. Give a brief account of grammatical cohesive ties. Then present an analysis of the 

grammatical cohesion in Text 1. 
Grammatical cohesion – in contrast to lexical cohesion. Grammatical cohesive ties draw on the 
resources of function words and grammatical constructions. Three main types: 
- Reference (personal, demonstrative, comparative). Typically marked by pronouns and 

determiners, e.g. personal pronouns and possessive determiners for personal reference. 
Demonstrative pronouns/determiners, including definite article. Comparative determiners 
(e.g. other, same) + comparative forms of adjectives. 

- Ellipsis / substitution: the speaker omits one or more constituents which can be inferred 
from the context (given information). If ellipsis, the constituent is just omitted. If 
substitution, the omitted constituent(s) will be replaced by a pro-form, typically do, so, 
neither/nor. 

- Conjunction: marks relations between clauses and clause complexes by means of 
conjunctions and conjunctive adjuncts. 

All the types of cohesive ties occur in Text 1, although there are not many examples of 
conjunction (examples: ‘but’ in lines 8 and 14, ‘in fact’ in line 9, ‘also’ in line 25). Example of 
substitution = ‘one’ in line 16. Ellipsis in connection with co-ordination, e.g. line 19: ‘and __ 
recommends…’. Lots of personal and demonstrative ties all over the text, and some comparative 
ones, e.g. ‘other’ in line 20. 
Candidates may observe that the grammatical cohesive ties go hand in hand with lexical ones, 
but they should not spend time/space on analysing lexical cohesion. 

 

3. Give an account of modal meanings and the ways in which they can be expressed. 

Provide an analysis of the modal expressions found in Text 2 including both their form 

and their meaning(s). 
The account of modal expressions should mention forms (modal auxiliaries, lexical verbs, modal 
adjuncts, adjectival expressions, modal metaphor including expressions like ‘I think’ and 
thematized comment, e.g. ‘it is possible that …’). 
Modal meanings – in the space between yes and no – should be distinguished in terms of 
modulation (obligation, inclination) and modalization (probability, usuality). 
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Many of the modal auxiliaries in the text refer to modulation, e.g. ‘can’, referring to ability (a 
type of inclination) and ‘have to’ = obligation. There are many instances of ‘will’ referring to 
future, which can be analysed as probability. Also several cases of ‘should’ and ‘would’ which 
refer to a hypothetical future and thus are also modalizing. The subjunctive form ‘were’ in line 
14 has the same type of meaning. Both ‘could’ in the headline and ‘may’ in line 32 refer to 
possibility and could be interpreted as either modulation (≈ability) or modalization (probability). 
The lexical verb ‘want’ (line 7) refers to willingness (inclination). Modal adverbs denoting 
probability include supposedly, likely, reportedly, actually, possibly.  
The modal expressions reflect the fact that the text discusses possible scenarios for the future 
(thus not yet facts) as well as some present abilities and obligations that the Royals have. 

 
 

 


